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Abstract 
English for Specific Purposes (ESP) plays a crucial role in preparing students of Islamic Library and 
Information Science (ILIS) to access global resources, understand international cataloguing 
standards, engage with digital information systems, and participate in global academic discourse. 
However, students’ interest in English learning in many Indonesian Islamic higher education 
institutions remains limited, often due to language anxiety, limited exposure, and perceived 
irrelevance to their disciplinary identity. This study seeks to investigate the potential for 
pedagogical integration of interpersonal intelligence into ESP instruction with the aim of raising 
student engagement and the subject matter relevance in English learning. Adopting a qualitative 
case study design, the research was conducted in an ILIS English classroom at UIN Datokarama 
Palu. Data were collected through classroom observations, semi-structured interviews with 18 
students, and analysis of instructional documents. The data were analysed using thematic analysis 
involving open, axial, and selective coding procedures, with methodological triangulation to ensure 
credibility and analytical rigor. The findings reveal that interpersonal intelligence-based strategies 
such as peer collaboration, dialog interaction, group problem solving, and socially mediated 
feedback significantly increase students’ engagement, self-confidence, and willingness to use 
English, as well as create a positive learning environment. More significantly, embedding ILIS 
specific disciplinary tasks within collaborative activities strengthens students’ professional identity 
and situational relevance awareness, thereby transforming English learning into a socially mediated 
and career-oriented practice. This study contributes to ESP scholarship by proposing an identity-
integrated interpersonal framework that connects socio-emotional interaction with disciplinary 
discourse practices. Although limited to a single institutional context, the findings offer empirical 
insight into how socially constructed ESP environments can sustain engagement and professional 
readiness in Islamic higher education settings. 
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1. Introduction 
English proficiency has increasingly become an essential competency for university 

students across disciplines, including those in Islamic Library and Information 
Science (ILIS). As the field of library and information science is heavily shaped by 
international standards, digital innovations, and global scholarly communication 
(Adebayo, 2023; Ulum et al., 2025). Library and Information Science students must 
be capable of accessing English-based references, reading international journal 
articles, interpreting metadata schemas, and understanding documentation and 
manuals for library information systems. Additionally, in the context of education in 
Indonesia, efforts need to be made to integrate all disciplines into the framework of 
Islamic values (Wijayanto, 2020). For example, Islamic studies scholarship ranging 
from Qur’anic studies to Islamic history, civilization, and manuscript studies has 
become globally interconnected, with a large portion of secondary literature written in 
English.  

Despite these demands, English learning interest among ILIS students in Indonesia 
remains uneven. Various studies report that many students often experience low 
motivation, linguistic anxiety, and a perception that English is difficult or irrelevant to 
their future profession (Halali et al., 2023; Sholihah et al., 2025). Many students 
believe that library work is mostly technical and therefore does not require extensive 
English competence (Vuzo, 2022). Others come from non-English-speaking 
backgrounds with limited exposure, making English learning feel intimidating. These 
attitudes lead to low class participation, reluctance to speak, and minimal engagement 
with English materials. However, focusing on the specific needs of learners in a 
particular discipline can have a significant impact in developing the language skills 
required for a more relevant field (Utami et al., 2024). 

To address these issues, more humanistic methods to deal with these problems and 
boost student involvement and motivation. Among Gardner’s multiple intelligences, 
interpersonal intelligence presents a paradigm that could be useful in the classroom. 
Interpersonal intelligence refers to the ability to understand others, collaborate, 
empathize, communicate effectively, and build positive social interactions (Gardner, 
2011). Students assumed that learning based on multiple intelligences, which includes 
interpersonal intelligence, encourages more interesting and student- centered 
learning (Sahril et al., 2024). In language learning, interpersonal intelligence is crucial 
because language itself is a social tool that develops through interaction. Learners with 
strong interpersonal intelligence tend to excel in pair work, group discussions, role-
plays, peer feedback, and cooperative learning activities. 

Although Islamic education is philosophically grounded in communal principles, 
classroom implementation does not always fully reflect ideals in practice. As English 
learning in ILIS programs often focuses on reading comprehension, vocabulary, and 
technical terminology, it tends to rely on teacher-centered instruction. As a result, 
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learning can become text-oriented and individually performed and limiting 
opportunities for dialogic engagement. This creates passive learning environments 
where students do not experience English as a communicative or socially rewarding 
activity. Instead, it is perceived as a solitary academic task. Integrating interpersonal 
intelligence into English teaching can shift this dynamic by positioning students as 
active participants in collaborative learning communities. Interpersonal intelligence-
based strategies translate normative educational ideals into observable classroom 
interaction, thereby narrowing the gap between philosophical values and instructional 
practice. 

Several studies show that interpersonal intelligence can help reduce anxiety, 
improve speaking confidence, and enhance engagement (Santera et al., 2021; Syafik & 
Raihany, 2020). When students work collaboratively, they feel safer to make mistakes, 
learn from peers, negotiate meaning, and co-construct knowledge. Furthermore, 
interpersonal intelligence supports self-efficacy because social affirmation from peers 
motivates students to continue learning. For ILIS students, interpersonal intelligence-
based approaches can be used to connects English learning with their academic and 
professional contexts, such as metadata discussions, group cataloguing simulations, 
group presentations on Islamic information resources, and collaborative digital 
literacy tasks. 

The relevance of interpersonal intelligence for ILIS learning environments is 
further strengthened by the communal nature of Islamic education, which emphasizes 
cooperation, mutual respect, and shared responsibility. Research on Islamic education 
shows that cooperative learning embedded with values such as mutual assistance, 
brotherhood (ukhuwah), and sincerity not only fosters academic achievement but also 
moral development through shared group accountability and empathetic interaction, 
reflecting a socio-ethical educational framework that aligns with interactive classroom 
practices (Usman et al., 2025). Islamic academic culture supports collaborative 
learning and dialogic exchange, aligning well with interpersonal intelligence-based 
pedagogy. Thus, implementing interpersonal intelligence approaches may not only 
enhance English interest but also resonate with students’ cultural and religious 
learning values, as prior research on Islamic higher education shows that Islamic 
religious education and value internalization actively shape students’ attitudes, 
behaviors, and moral character across university learning contexts, reflecting how 
Islamic values are lived and internalized in academic environments (Abdullah & 
Rahman, 2025). 

Nevertheless, despite the growing body of research on Multiple Intelligences in 
English Language Teaching (ELT), existing studies predominantly examine general 
EFL contexts and tend to report improved engagement or achievement without 
critically analyzing how specific disciplinary identities mediate the effectiveness of 
particular intelligences. In particular, prior research has rarely differentiated between 
intelligence-based strategies applied in generic language classrooms and those 
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implemented within specialized academic programs such as Islamic Library and 
Information Science (ILIS). As a result, there remains a conceptual and empirical gap 
regarding how interpersonal intelligence functions within a discipline that is 
simultaneously shaped by information science competencies and Islamic intellectual 
identity.  

Moreover, previous studies have largely focused on measuring learning outcomes, 
while insufficient attention has been given to how students’ academic identity, 
professional aspirations as Muslim information specialists, and value-oriented 
learning culture influence their reception of socially interactive pedagogies. This lack 
of contextualized investigation limits the theoretical development of ESP pedagogy 
tailored to ILIS programs in Islamic universities. This case study seeks to fill this gap 
by investigating the ways in which students’ experiences, interactional dynamics, 
perceived difficulties, and changes in learning motivation are negotiated and enacted 
in ILIS classes as they teach English. This study intends to inform the development of 
an English pedagogy focused on ILIS that is based on professional relevance and faith-
informed educational values by situating interpersonal intelligence within the specific 
disciplinary demands of ILIS and the religious academic context of an Islamic 
university. 
2. Methods 

This study employs a qualitative case study design, as it seeks to obtain an in depth 
and contextually grounded understanding of how interpersonal intelligence operates 
within a specific English for Islamic Library and Information Science (ILIS) classroom. 
A case study is particularly appropriate when the research aims to explore a bounded 
system such as a particular program, cohort, and instructional setting through detailed 
examination of participants’ experiences, interactional processes, and meaning-
making practices (Creswell & Poth, 2018; Yin, 2018). Rather than attempting to 
generalize findings statistically, this design allows the researcher to investigate the 
complexity of classroom dynamics, social relationships, and motivational shifts as they 
naturally occur within the ILIS context. By focusing intensively on a single bounded 
case, this study aims to generate rich, context sensitive insights that can inform the 
development of ILIS specific English pedagogy. 
2.1. Research Participant 

The research was conducted at the Islamic Library and Information Science (ILIS) 
Program, Faculty of Ushuluddin and Adab, UIN Datokarama Palu, Indonesia. This site 
was selected because English is a compulsory subject in ILIS curriculum and students 
are expected to engage with English language academic resources related to 
librarianship and Islamic studies. The participants consisted of 18 ILIS students who 
enrolled in an English course in the second semester of 2024-2025.  Their ages ranged 
from 18 to 21 years, consists of 12 were female and 6 were male. Based on initial 
classroom assessment, the majority of students demonstrated lower to intermediate 
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English language skills and limitations in interactive communication. The participants 
were selected using purposive sampling, focusing on students who regularly attended 
classes and actively participated in learning activities. This sampling strategy was 
chosen to ensure that participants had direct experience with interpersonal 
intelligence-based learning activities and could provide meaningful insights into their 
learning experiences (Palinkas et al., 2015). 
2.2. Research instruments 

To address the research objectives, this study utilized multiple qualitative data 
sources, allowing for data triangulation and enhanced credibility. The primary data 
consists of students’ verbal accounts obtained through semi-structure interviews and 
classroom interaction data obtained through direct observations. While, the secondary 
data obtained through document of learning activities such as course syllabi, teaching 
materials, and students’ group assignments.  
2.3. Procedure for collecting data 

The phases of the data collection process are: (1) Semi-Structured Interview. This 
interview was conducted with selected ILIS students to explore their perceptions of 
English learning, experiences with interpersonal intelligence-based activities, and 
factors influencing their motivation and interest. Open-ended questions allowed 
participants to express their views freely while ensuring consistency across interviews 
(Kallio et al., 2016). (2) Classroom Observations. Classroom observation was 
conducted during six meetings, with each session lasting approximately 100 minutes, 
following the regular course schedule. An observation checklist was used to record 
patterns of interaction, group dynamics, peer collaboration, emotional responses, and 
levels of student engagement. Observation was particularly focused on activities such 
as group discussion, pair work, role-plays, and collaborative tasks, which directly 
relate to the research problem. (3) Document analysis was employed to examine 
teaching materials, learning tasks, and students’ work products. This technique helped 
identify how interpersonal intelligence was embedded in instructional design and how 
English learning was connected to ILIS disciplinary content. 
2.4. Data Analysis Technique 

The data analysis used data reduction, data display, and conclusion drawing and 
verification (Miles et al., 2014). The unit analysis in this study was the thematic 
analysis which the data reduction were systematically selected, coded, and categorized 
to focus on themes related to interpersonal intelligence, motivation, anxiety reduction, 
disciplinary relevance, and socio-emotional interaction. The reduced data were 
organized into matrices, thematic charts, and narrative summaries to facilitate 
interpretation and pattern recognition. Meanings and interpretations were drawn 
from the displayed data and continuously verified through cross-checking across data 
sources. This process ensured that conclusions were grounded in empirical evidence 
and direcly addressed the research problem. 
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3. Results and Discussions 
This study identified four major themes showing how interpersonal intelligence 

enhances ILIS students’ interest in learning English. These themes were derived 
through iterative coding and constant comparison across the full dataset of interview 
transcript, observation notes, and classroom documents. Although the findings 
section presents eight interview excerpts, these excerpts were purposively chosen as 
representative and information-rich segments that most clearly articulated recurring 
patterns identified during analysis. The eight excerpts function as illustrative evidence 
of broader thematic patterns rather than isolated individual opinions, ensuring 
analytical transparency and methodological rigor in reporting the case study findings. 
3.1. Collaborative learning as a source of motivation 

The students consistently expressed that learning together increases enjoyment and 
reduces pressure. Many reported that they feel more confident practicing English 
when working in small groups rather than speaking individually in front of the class as 
described in the table below. 
Table 1. Thematic Analysis: Collaborative learning as a source of motivation 

Data Source Representative evidence Description 
Interviews “If I work alone, I feel 

nervous. But if it’s with 
my friends, I feel more 
comfortable speaking 
English because we 
support each other”. 
“When we learn together, 
English feels easier and 
more enjoyable” 

Collaborative learning 
increases motivation by 
activating students’ 
interpersonal intelligence 
and sense of belonging. 

Classroom observations Students engaged actively 
in group discussions 
when completing ILIS-
related tasks (metadata 
identification, article 
summaries). 

Social interaction 
provides a supportive 
environment that 
encourages participation 
and sustained 
engagement 

Document analysis Lesson plans and 
worksheets emphasized 
group discussion and 
shared task completion. 

Instructional design 
intentionally 
incorporated 
collaborative learning, 
reinforcing interpersonal 
interaction as a 
motivational strategy. 
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Observation data showed that students became more active during peer 
discussions, especially when solving ILIS related tasks such as identifying metadata 
terms or summarizing English articles about Islamic manuscripts. Collaborative tasks 
appealed to their interpersonal intelligence by offering opportunities for social 
interaction and shared responsibility. During group discussions and problem-solving 
activities, students practiced turn-taking, asked for clarification, and gave feedback to 
one another. They asked follow-up questions, restated their friends’ ideas to ensure 
understanding, invited quieter classmates to speak, and discussed different opinions 
before making group decisions. When misunderstandings occurred, some students 
adjusted their explanations or helped mediate small disagreements. These 
interactional patterns show that the activities developed empathy, responsiveness, and 
shared responsibility as key elements of interpersonal intelligence rather than just 
basic cooperation. Many ILIS students noted that English activities such as group 
discussions, collaborative reading of Islamic library texts, peer-based vocabulary 
exercises, and group presentations created a supportive environment where they felt 
more willing to participate. 

The students also explained that collaboration helped distribute task complexity. 
When English texts related to library science theory or Islamic studies felt difficult, 
group work allowed them to negotiate meaning together, divide responsibilities, and 
learn from more proficient classmates. This sense of shared responsibility encouraged 
students with high interpersonal intelligence, collaboration felt natural and 
energizing, they expressed that interacting with others triggered their intrinsic 
motivation, making English learning more enjoyable and purposeful.  

This theme supports prior studies that collaboration promotes language learning 
motivation (Hysen & Mirvan, 2023). Students become more active when learning is 
socially constructed. Collaborative task resonates strongly with ILIS classroom 
culture, which values teamwork and collective responsibility. Moreover, Li & Dewaele 
(2021) found that peer collaboration significantly increases enjoyment in second 
language learning, which in turn enhances interest and academic persistence. 
Meanwhile, Kos (2024) highlighted that collaborative tasks improve students’ 
willingness to communicate, particularly when content is unfamiliar or linguistically 
demanding. The present study extends these findings to a new disciplinary domain 
Islamic library and Information science showing that collaborative activities are 
especially effective when they incorporate ILIS relevant materials. 

However, while collaboration is frequently associated with positive motivational 
outcomes, it does not automatically yield equitable participation or enhanced 
engagement for all learners. Some studies note that group work may lead to unequal 
contribution patterns, dependency on more proficient peers, or social anxiety among 
less confident students (Eren-Sisman et al., 2018; Hood et al., 2021; Kadir, 2018). In 
the present case, occasional passive participation and dominance by certain group 
members were observed, suggesting that interpersonal intelligence-based 
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collaboration requires structured facilitation and clearly defined roles to function 
effectively. 

Therefore, this study not only shows that collaboration can enhance motivation, but 
also that its effectiveness depends on disciplinary alignment and identity relevance. In 
the ILIS context, collaborative learning appears particularly impactful when English 
tasks are embedded in authentic professional scenarios, thereby linking interaction 
not only to enjoyment but also to emerging professional purpose. Thus, interpersonal 
intelligence, in this sense, does not simply reinforce generic collaborative benefits; it 
operates as a mediating mechanism through which ESP relevance and socio-emotional 
dynamics jointly sustain interest in English learning among ILIS students 
3.2. Peer support reduces anxiety and builds confidence 

English learning anxiety is prevalent among ILIS students due to limited proficiency 
and fear of making mistakes. However, when interpersonal intelligence-based 
strategies were applied, anxiety significantly decreased. Several interviewees stated 
that peer support helped them overcome fear which is outlined in the table as follows: 
Table 2. Thematic Analysis: Peer support reduces anxiety and builds confidence 

Data Source Representative evidence Description 
Interviews “I dare to try speaking 

because my friends help 
me. We correct each 
other without judging”. 
“My friends help me, so I 
am not afraid of making 
mistakes”. 

Peer support functions as 
affective scaffolding that 
reduces anxiety and 
builds learner 
confidence. 

Classroom observations Students volunteered 
more frequently during 
group presentations and 
peer feedback sessions. 

Supportive peer 
interaction lowers 
affective barriers, 
enabling risk-taking in 
English use. 

Document analysis Course materials 
encouraged peer 
correction and 
collaborative feedback 

Pedagogical structure 
institutionalized peer 
support, reinforcing 
emotional safety in 
learning. 

 
The students described English learning as intimidating when conducted 

individually, particularly due to fears of grammar mistakes, mispronunciation, or 
being judged by peers. However, when classroom activities intentionally leveraged 
interpersonal intelligence such as partner dialogues, mentoring pairs, and small group 
feedback circles, the students reported a significant reduction in anxiety. During 
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classroom observations, students were more willing to volunteer answers during group 
presentations, showing increased confidence resulting from supportive peer 
dynamics. 

Consistent with Hidayat et al., (2024), the results confirm that interpersonal 
intelligence reduces language anxiety by providing a safe environment where students 
learn from peers. Anxiety reduction is essential for developing self-confidence, a key 
predictor of English learning interest. Hussain et al., (2025) emphasized that language 
anxiety remains a persistent obstacle in EFL contexts, particularly among students 
who fear negative evaluation. Studies by Ulpa et al., (2025) and Namaziandost et al., 
(2024) revealed that peer-based scaffolding reduces anxiety by providing a safe space 
for trial and error. These studies support the present finding that students feel more 
secure when receiving feedback from classmates compared to teacher only correction, 
as peers are perceived as more relatable and less intimidating. 

While many participants reported feeling more secure during peer interaction, 
anxiety was not uniformly reduced for all learners. A few students expressed initial 
discomfort when speaking in front of peers, particularly when group members had 
higher proficiency levels. This suggests that peer environments can both alleviate and 
reproduce anxiety, depending on group dynamics and individual learner differences. 
Moreover, excessive reliance on peer reassurance may risk limiting exposure to 
corrective feedback necessary for linguistic accuracy. 

Therefore, this study contributes to the growing argument that socio-emotional 
support networks are essential for maintaining learner confidence (Muhsin et al., 
2023), and also refines the discussion by showing that the anxiety reducing function 
of interpersonal intelligence is contextually mediated. In the ILIS context, where 
students often confront specialized English terminology, peer reassurance appears 
particularly beneficial when combined with structured facilitation and balanced 
teacher guidance. The contribution of this study lies not merely in confirming that 
socio-emotional support matters, but in demonstrating how interpersonal intelligence 
interacts with disciplinary complexity and classroom structure to shape affective 
resilience and sustained academic engagement. 
3.3. Interpersonal tasks connect English learning to ILIS identity 
Table 3. Thematic Analysis: Interpersonal tasks connect English learning to ILIS 
identity 

Data Source Representative evidence Description 
Interviews “This is not just English. 

This is English for our 
field. It makes me want to 
learn more”. 
“This English is useful for 
my future work as a 

Interpersonal tasks 
contextualized English 
within ILIS, 
strengthening relevance 
and engagement. 
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Data Source Representative evidence Description 
librarian”. 

Classroom observations Students actively 
discussed cataloguing 
and digital library topics 
in English. 

Disciplinary relevance 
combined with 
collaboration enhanced 
cognitive and emotional 
engagement. 

Document analysis Teaching materials 
included LIS abstracts, 
cataloguing simulations, 
Islamic library texts. 

Curriculum design 
aligned English learning 
with ILIS academic and 
professional identity. 

 
The students felt more interested when English activities incorporated ILIS- related 

content. This alignment with their academic identity strengthened their engagement 
such as group cataloguing simulations using English descriptors, collaborative 
analysis of English abstracts from library and information science journals, and peer 
discussions about Islamic digital libraries in English. This identity-oriented statement 
emerged in the interview results by associating English with “our field”. It emphasized 
a sense of academic ownership and awareness that language competence is relevant to 
their future roles as information professionals who interact with global sources and 
international information systems. Similarly, in the second statement, “my future 
work as a librarian”, It showed career orientation and awareness that English is part 
of professional readiness as a librarian, not just an academic requirement. The 
students stated that these tasks made English personally relevant and professionally 
useful. 

The students become more interested when they conducted English-based group 
discussions on Islamic reference materials, library user-services interactions, or digital 
literacy issues common in Islamic academic libraries. These tasks did not merely teach 
English, they strengthened the students’ academic and professional identity by 
highlighting how English is useful for accessing global Islamic scholarship, 
understanding international cataloging standards, or communicating with diverse 
library users.  

Thus, interpersonal intelligence helped bridge English learning with students’ 
disciplinary identity. The findings reflect Basturkmen’s (2021) argument that ESP 
learners are more engaged when English is contextualized within their discipline. ILIS 
related English tasks help students recognize the practical value of English for future 
careers in librarianship, cataloguing, and information management. This contextual 
integration confirms that interest increases when English is both socially interactive 
and professionally relevant. This research was supported by Lestari et al., (2025) 
found that disciplinary themed English tasks improve learners’ motivation and 
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conceptual understanding because they see direct application to their future careers. 
Although many students reported that ILIS-related tasks increased their interest, 

the findings also suggest that disciplinary contextualization alone does not 
automatically guarantee deeper engagement. Some participants remained focused 
primarily on completing the language task rather than reflecting on its professional 
implications, indicating that the connection between English learning and disciplinary 
identity may develop gradually rather than emerge immediately. In addition, several 
students indicated that unfamiliar technical terminology occasionally created 
cognitive overload, which temporarily reduced participation during discussions. These 
observations highlight that discipline-based English tasks may simultaneously 
increase perceived relevance while also introducing new linguistic challenges. 

Therefore, this study illustrates how disciplinary relevance interacts with 
interpersonal classroom dynamics. In the ILIS context, engagement appears to 
negotiate meaning collectively. The contribution of this study lies in demonstrating 
that the motivational impact of ESP materials is strengthened when learners are not 
only exposed to discipline specific content but are also supported through 
interpersonal processes that help them interpret and relate that content to their 
emerging professional roles. 
3.4. Socio-emotional interaction creates a positive learning climate 
Table 4. Thematic Analysis: Socio-emotional interaction creates a positive learning 
climate 

Data Source Representative evidence Description 
Interviews “The class feels 

comfortable and 
supportive, so I’m not 
afraid to speak”. 
“The class atmosphere 
makes me confident to 
speak English”. 

Positive socio-emotional 
interaction fosters a 
supportive learning 
climate conducive to 
sustained interest. 

Classroom observations Observed laughter, 
supportive gestures, and 
respectful dialogue 
during group work. 

Emotional safety 
promotes willingness to 
communicate and deeper 
engagement. 

Document analysis Syllabus emphasized 
respect, cooperation, and 
reflective discussion 

Institutional support for 
socio-emotional learning 
reinforced interpersonal 
intelligence 
development. 

 
The findings reveal that positive interpersonal relationship create a classroom 
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environment conducive to learning. Specifically, when students interact respectfully, 
offer encouragement, and share humor, they perceive English learning as enjoyable 
rather than intimidating and also as expressions of shared professional purpose and 
value-oriented responsibility. This showed that collaboration not only created a 
positive environment, but also demonstrated how interpersonal dynamics were 
framed around their future roles as information professionals rather than around 
language in general. This suggested that the motivational impact of interpersonal 
relationships in this case is strengthened by the integration of ESP relevance and 
identity affirmation, offering a more context-sensitive explanation than generic 
collaborative learning outcomes. 

Observation notes showed frequent instances of supportive gestures include peers 
helping each other pronounce difficult words, the students collaboratively completing 
vocabulary tasks, and friendly debates group activities. Such socio emotional dynamics 
foster sustained interest and persistence. 

This theme supports Allahyarova (2025), who emphasize that emotional safety is 
essential for meaningful language learning. ILIS students thrive in warm, supportive 
environments where interpersonal intelligence is actively cultivated. The findings 
suggest that interpersonal intelligence is not merely a cognitive skill but a socio 
emotional resource that shapes classroom culture, identity formation, and motivation. 

According to Huang & Lajoie (2023), socio-emotional involvement enhances 
learners’ willingness to communicate and facilitates deeper cognitive processing. 
Similarly, Ismayilli (2025) argued that positive emotional atmosphere enable language 
learners to overcome fear, express ideas openly, and engage in more meaningful 
dialogue. In EFL classrooms, emotional safety is not merely a supportive factor, it is 
essential for intellectual risk-taking. 

Although many participants described feeling more confident in supportive peer 
settings, emotional safety was not uniformly experienced. A few students reported 
discomfort when group members were perceived as more proficient, indicating that 
peer comparison can also generate subtle anxiety. Furthermore, strong socio-
emotional bonding within groups occasionally led to reliance on familiar peers, 
potentially limiting exposure to diverse interactional patterns. These findings suggest 
that emotional safety is relational and dynamic rather than automatically produced by 
collaborative formats. 

The findings collectively demonstrated that interpersonal intelligence played a 
significant role in enhancing students’ interest in learning English within the Islamic 
library and information science program. Positive interpersonal relationships create a 
conducive learning environment and interpersonal dynamics are framed around 
students shared professional aspirations as future information professionals and their 
value-oriented academic identity. Social interaction, peer support, and collaborative 
engagement appeared to transform English learning into a more meaningful and 
confidence building experience that integrated ESP relevance with identity 
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affirmation. Yet, the study advances the discussion by demonstrating that 
interpersonal intelligence operates effectively only when carefully facilitated and 
contextually aligned with disciplinary goals. Challenges related to group management, 
cultural norms of participation, and learner variability must be addressed to prevent 
exclusion or uneven engagement. Thus, while positive emotions can enhance learning, 
this study also demonstrates how socio-emotional dynamics, professional identity, 
and ESP contextualization intersect to shape motivation within the ILIS classroom. 
4. Conclusion 

This research concludes that interpersonal intelligence significantly enhances 
Islamic library and information science students’ interest in learning English by 
fostering collaborative and enjoyable learning experiences, reducing anxiety and 
increasing self-confidence through peer support, connecting English materials with 
Islamic library and information science professional identity, and creating a positive 
socio-emotional classroom climate. Interpersonal intelligence-based strategies make 
English learning more meaningful, culturally resonant, and relevant to students’ 
future careers in information science. These outcomes suggest that interpersonal 
intelligence functions as a key pedagogical mechanism for addressing low motivation 
and anxiety in ILIS English classrooms. However, the findings are context-bound 
variations in institutional culture, lecturer expertise, student proficiency levels, and 
classroom norms may influence how interpersonal intelligence-based strategies 
operate. Additionally, not all students responded uniformly positively, some displayed 
passive participation or initial discomfort in collaborative speaking tasks, suggesting 
that interpersonal approaches require careful scaffolding and inclusive facilitation to 
prevent unequal engagement. Practically, the implications extend beyond 
recommending more collaboration. English lecturers in ILIS programs are encouraged 
to design ILIS-authentic communication tasks such as cataloguing simulations, 
metadata discussions, and analysis of library science abstracts, structure peer 
interaction with clear role distribution to ensure equitable participation, intentionally 
cultivate a socio-emotional climate that balances academic rigor with physiological 
safety. Future research may strengthen these findings by employing mixed-method 
designs, incorporating comparative groups, or examining longitudinal motivational 
development across diverse Islamic university context. Such expansion would help 
clarify the extent to which interpersonal intelligence operates as a transferable 
pedagogical framework rather than a context-specific phenomenon. 

 
Conflicts of Interest  

The authors declare no conflict of interest. 
 
 
 



Reframing ESP Learning Through Interpersonal Intelligence: Promoting Engagement and Disciplinary Relevance in Islamic Higher 
Education DOI: https://doi.org/v9i1.6135        

 
 
Volume 9, No. 1, March 2026 

 
EDUVELOP : Journal of English Education and Development | 31 

  
 

References  

Abdullah, M., & Rahman, R. A. (2025). Internalisasi Nilai-Nilai Islam dalam 
Pendidikan Agama Islam: Membangun Karakter Religius Mahasiswa. Taklim: 
Jurnal Pendidikan Agama Islam, 23(1), 19–34. 

Adebayo, Y. F. (2023). The Role Libraries Play in Science, Technology and Innovation 
Development. Asric Journal on Social Sciences and Humanities, 211. 

Allahyarova, A. (2025). The Role of Social and Emotional Learning in Language. 
Journal of Azerbaijan Language and Education Studies, 2(3), 81–90. 
https://doi.org/10.69760/jales.2025002016 

Basturkmen, H. (2021). ESP Research Directions: Enduring and Emerging Lines of 
Inquiry. Language Teaching Research Quarterly, 23, 5–11. 

Creswell, J. W., & Poth, C. N. (2018). Qualitative Inquiry & Research Design. Sage 
Publication, Inc. 

Eren-Sisman, E. N., Cigdemoglu, C., & Geban, O. (2018). The effect of peer-led team 
learning on undergraduate engineering students’ conceptual understanding, state 
anxiety, and social anxiety. Chemistry Education Research and Practice, 19(3), 694–
710. 

Gardner, H. (2011). Frames of mind: The theory of multiple intelligences. Basic books. 
Halali, A. A. S., Ismail, L., Abd Samad, A., Razali, A. B., & Noordin, N. (2023). The effect 

of communication language anxiety and prior learning experience on speaking 
challenges and strategies: The case of Libyan students in Malaysian higher education 
institutions. Journal of International Students, 13(3), 362–388. 

Hidayat, C., Suherman, M., Gaffar, M. A., Febriyanti, S. K., & Ismaurah, N. (2024). 
Silencing Anxiety with Social Savvy : The Role of Interpersonal Intelligence in EFL 
Classrooms. Voices of English Language Education Society Journal, 8(2), 480–489. 
https://doi.org/10.29408/veles.v8i2.26929 

Hood, S., Barrickman, N., Djerdjian, N., Farr, M., Magner, S., Roychowdhury, H., 
Gerrits, R., Lawford, H., Ott, B., & Ross, K. (2021). “I like and prefer to work alone”: 
Social anxiety, academic self-efficacy, and students’ perceptions of active learning. 
CBE—Life Sciences Education, 20(1), ar12. 

Huang, X., & Lajoie, S. P. (2023). Social emotional interaction in collaborative learning: 
Why it matters and how can we measure it? Social Sciences & Humanities Open, 7(1), 
100447. https://doi.org/10.1016/j.ssaho.2023.100447 

Hussain, S. Q., Panhwar, F., & Ansari, S. (2025). The Multifactorial Nature of Foreign 
Language Speaking Anxiety: A Comprehensive Review of Contributing Factors in 
EFL. Journal of Applied Linguistics and TESOL (JALT), 8(3), 2058–2072. 
https://doi.org/10.63878/jalt1216 

Hysen, K., & Mirvan, X. (2023). Student motivation and learning: The impact of 
collaborative learning in English as foreign language classes. International Journal 
of Cognitive Research in Science, Engineering and Education, 11(2), 301–309. 



Reframing ESP Learning Through Interpersonal Intelligence: Promoting Engagement and Disciplinary Relevance in Islamic Higher 
Education DOI: https://doi.org/v9i1.6135        

 
 
Volume 9, No. 1, March 2026 

 
EDUVELOP : Journal of English Education and Development | 32 

  
 

https://doi.org/10.23947/2334-8496-2023-11-2-301-309 
Ismayilli, F. (2025). The Role of Positive Emotional Atmosphere in Enhancing Foreign 

Language Acquisition. Porta Universorum, 1(3), 186–213. 
https://doi.org/10.69760/portuni.010316 

Kadir, H. (2018). The influence of peer groups on students’ anxiety in EFL learning. 
FSD. 

Kallio, H., Pietilä, A., Johnson, M., & Kangasniemi, M. (2016). Systematic 
methodological review: developing a framework for a qualitative semi-structured 
interview guide. Journal of Advanced Nursing, 72(12), 2954–2965. 

Kos, T. (2024). Enhancing Young Learners’ Collaboration through Tasks--What Can 
Language Pedagogy Learn from Research?. TESL-EJ, 28(2), n2. 
https://doi.org/10.55593/ej.28110a2 

Lestari, S. D., Mobit, M., & Samsi, Y. S. (2025). Exploring Students’ Experiences in 
Learning Speaking through Task-Based Language Teaching: A Case Study in a 
Vocational High School. Journal of Educational Sciences, 9(6), 5563–5574. 
https://doi.org/10.31258/jes.9.6.p.5563-5574 

Li, C., & Dewaele, J.-M. (2021). How classroom environment and general grit predict 
foreign language classroom anxiety of Chinese EFL students. Journal for the 
Psychology of Language Learning, 3(2), 86–98. 
https://doi.org/10.52598/jpll/3/2/6 

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative Data Analysis (Edition 
3). Sage Publication, Inc. 

Muhsin, M., Yuwono, D., Sugiharto, P., & Awalya, A. (2023). The Effects of Self-
Confidence and Social Support on Student ’ s Learning Loss. Jurnal Bimbingan 
Konseling, 12(1), 45–51. 

Namaziandost, E., Behbahani, H. K., & Naserpour, A. (2024). Peer support in language 
learning: Mitigating anxiety, enhancing achievement, cultivating growth mindsets, 
and increasing enjoyment. Journal of Applied Learning and Teaching, 7(2), 296–
313. https://doi.org/10.37074/jalt.2024.7.2.40 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. 
(2015). Purposeful sampling for qualitative data collection and analysis in mixed 
method implementation research. Administration and Policy in Mental Health and 
Mental Health Services Research, 42(5), 533–544. 

Sahril, S., Basri, M., & Nur, S. (2024). Exploring Lecturers’ Perceptions of Multiple 
Intelligence-based Instruction in Teaching English for Islamic Studies. Tamaddun, 
23(1), 61–77. https://doi.org/10.33096/tamaddun.v23i1.589 

Santera, T., Neviyarni, N., & Afdal, A. (2021). The contribution of self-confidence and 
emotional intelligence toward students’ interpersonal communication anxiety and 
their implications in counseling and counseling services. International Journal of 
Applied Counseling and Social Sciences, 2(1), 67–72. 

Sholihah, N., Ritonga, A. W., & Desrani, A. (2025). Environmental and institutional 



Reframing ESP Learning Through Interpersonal Intelligence: Promoting Engagement and Disciplinary Relevance in Islamic Higher 
Education DOI: https://doi.org/v9i1.6135        

 
 
Volume 9, No. 1, March 2026 

 
EDUVELOP : Journal of English Education and Development | 33 

  
 

 

support: A study of English language education in Pesantren settings. JELITA, 6(1), 
33–49. 

Syafik, M., & Raihany, A. (2020). A Comparative Study on English Speaking Skill 
Between Interpersonal and Intrapersonal Sudents in The Third Semester of English 
Teaching Learning Program of STAIN Pamekasan. PANYONARA: Journal of 
English Education, 2(1), 1–18. https://doi.org/10.19105/panyonara.v2i1.3017 

Ulpa, S., Tahir, M., & Amin, F. H. (2025). Teachers’ Perceptions of Speaking Confidence 
Strategies: A Case Study at Cambridge English School. ELS Journal on 
Interdisciplinary Studies in Humanities, 8(2), 370–378. 
https://doi.org/10.34050/elsjish.v8i2.44442 

Ulum, M. C., Anindyka, A., Sukarno, K. D., No, J. C., Timur, J., Sosio, J., & No, Y. (2025). 
The importance of transformative libraries and librarians ’ role. Jurnal Kajian 
Informasi & Perpustakaan, 13(1), 57–76. https://doi.org/10.24198/jkip.v13i1.52373 

Usman, B., Bahraeni, B., & Nurhilaliyah, N. (2025). Exploring Islamic-Oriented 
Cooperative Learning through Faith-Driven Collaboration in among University 
Students in Islamic Education Courses. International Journal of Learning, Teaching 
and Educational Research, 24(9), 922–939. 

Utami, S. N., Nur, R., Ammade, S., Latifa, A., & Herman, S. B. (2024). Addressing the 
Needs Of English for Non-Formal Students in Teacher Training and Education: An 
ESP Analysis. Eduvelop: Journal of English Education and Development, 8(1), 1–11. 
https://doi.org/10.31605/eduvelop.v8i1.4021 

Vuzo, M. (2022). The role of school libraries in enhancing extensive English language 
reading skills. University of Dar Es Salaam Library Journal, 17(2), 171–187. 

Wijayanto, M. E. (2020). The integration of islamic values in implementation of 
learning english: islamic education students perspective. ETERNAL (English, 
Teaching, Learning, and Research Journal), 6(1), 18–30. 

Yin, R. K. (2018). Case study research and applications (Vol. 6). Sage Thousand Oaks, 
CA. 

 


