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Abstract 

 

Monotonous learning process in this case the use of conventional methods that continuously have a significant enough 

effect on learning outcomes, therefore innovation is needed in implementing the learning process in the classroom. 

regards, one innovation is using a new learning model, namely by using Remap-STAD learning model. The purpose of 

this research is to see the improvement of student cognitive learning outcomes who are taught using the Remap-STAD 

learning model. This research was conducted at Sembilanbelas November Kolaka University. The sample of this study 

was students of class 2018 offering B who program the Teaching and Learning Strategy course with a total of 27 students. 

This study used a qualitative research with the type is classroom action research  combined with Lesson Study. The 

instrument used to collect data in this study was a description test supported by an observation sheet. From the results of 

the research that has been done, it can be seen that the results are in the form of an increase in the cognitive learning 

outcomes of students who are taught with the Remap-STAD learning model, in the first cycle showed an average cognitive 

learning outcome of 86.48 and in the second cycle showed an average of 90.52. There is a difference of 4 points between 

the average cycle 1 to cycle 2.  
 

Kata Kunci: Cognitive Learning Outcomes, Learning Models, and Remap-STAD. 

 
Abstrak 

 
Proses pembelajaran yang monoton dalam hal ini penggunaan metode konvensional secara terus menerus berpengaruh 

cukup signifikan terhadap hasil belajar, oleh karena itu diperlukan inovasi dalam melaksanakan proses pembelajaran di 

kelas. Salah satu inovasinya adalah dengan menggunakan model pembelajaran baru yaitu dengan menggunakan model 

pembelajaran Remap-STAD. Penelitian ini bertujuan untuk melihat peningkatan hasil belajar kognitif siswa yang 

dibelajarkan dengan model pembelajaran Remap-STAD. Penelitian ini dilaksanakan di Universitas Sembilanbelas 

November Kolaka. Sampel penelitian ini adalah mahasiswa angkatan 2018 angkatan B yang memprogram mata kuliah 

Strategi Belajar Mengajar yang berjumlah 27 mahasiswa. Penelitian ini menggunakan pendekatan kualitatif dengan jenis 

penelitian tindakan kelas yang dipadukan dengan Lesson Study.Instrumen penelitian ang digunakan pada penelitian ini 

yaitu tes hasl belajar kognitif dan juga lembar obsrvasi. Berdasarkan penelitian yang telah dilakukan menunjukkan 

adanya peningkatan hasil belajar kognitif siswa yang dibelajarkan dengan model pembelajaran Remap-STAD, dengan 

nilai rata rata hasil belajar pada siklus pertama sebesar 86,48 dan rata-rata pada siklus kedua sebesar 90,52. Terdapat 

kenaikan 4 poin dari nilai rata-rata siklus pertama ke siklus kedua. 

 

Keywords:Hasil Belajar Kognitif, Model Pembelajaran, dan Remap-STAD. 

 

 

 

INTRODUCTION 

 Learning is a process of transformation that occurs in behavior or potential behavior 

as a result of experience or training. So that learning can be said as the result of a relationship between 
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stimulus and response (Wulandari, 2022). The learning process is important in developing student's 

knowledge so that it can be more useful for many people. This can happen because through the 

learning process, a person will gain a variety of knowledge based on the developments that occur  

 

The learning process can affect the achievement of student’s abilities, and one of these 

abilities is learning outcomes (Ramadhan et al., 2017). Where learning outcomes are abilities or 

Learning is a process of transformation that occurs in behavior or potential behavior as a result of 

experience or training. So that learning can be said as the result of a relationship between stimulus 

and response (Wulandari, 2022). The learning process is important in developing student's knowledge 

so that it can be more useful for many people. This can happen because through the learning process, 

a person will gain a variety of knowledge based on the developments that occur (Kartina, 2018).he 

newly acquired knowledge or the development of pre-existing knowledge (Asmara et al., 2022). 

Learning outcomes are changes in knowledge, skills and student behavior that can be observed and 

measured. learning outcomes are grouped into three damain according to bloom, including cognitive, 

psychomotor, and affective learning outcomes. 

 

In the teaching and learning process that takes place in the classroom, expected to increase 

students' understanding and ability, one of which is students' cognitive abilities. Increasing students' 

cognitive abilities are expected to also improve student learning outcomes. The same thing is expected 

in lectures or learning that occurs in the Teaching and Learning Strategy course, which is programmed 

by biology education students at Sembilanbelas November Kolaka University. Students are hope can 

be able to absorb or receive material well and pleasantly which will then improve student cognitive. 

Because biology education students who are prospective teachers can apply the material learned in 

classroom learning when teaching at school well (Indriwati et al., 2018). 

 

However, However, from the previous observations, the results showed that students' 

cognitive abilities and students' cognitive learning outcomes have not developed optimally. Where 

the facts in the field show that students who are asked questions by lecturers with questions that have 

a high cognitive level, namely at C4, C5 and C6, there are still many students who answer incorrectly. 

In the discussion process carried out in class, students are still glued to their textbooks or learning 

resources, have not been able to develop their knowledge, and cannot connect the concepts they have 

just learned with the concepts that have been studied. 

 

Based on the gap between expectations and facts in the field, innovation is needed to improve 

students' cognitive abilities and also student learning outcomes. One of the innovations that can be 

implemented is by choosing an appropriate learning the model that will be used in the learning process 

in the classroom. Improved cognitive learning outcomes can be caused by various things, and one of 

them is by learning done in the classroom (Sari & Ernawati, 2020). So that a lecturer who does 

learning in the classroom must choose the right teaching and learning model or strategy, which is in 

accordance with the material being studied to get the learning objectives themselves, including the 

improvement of cognitive learning outcomes (Yaqin et al., 2018). 

 

Constructivist learning model is a learning model that can be applied to enhace cognitive 

learning outcomes (Ramadhan et al., 2017). And the cooperative learning model is one type of 

constructivism learning. The cooperative learning model is a learning model that has a strategy by 

making students work in a team to help each other in terms of understanding the learning material 

(Sekarini, 2022). Learning that is carried out in groups or using a cooperative model helps students 

to work together in finding answers to any problems faced by using the knowledge and skills they 
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have in order to achieve the objectives of the learning carried out. Group learning can be said as 

learning where the source of knowledge can come from the students themselves, not entirely from 

the teacher, because in the learning process students can teach other students with peer tutors 

(Marsono, 2016). Group learning is one of the teaching and learning strategies that makes students 

learn together and work together in groups (Zubaidah & Corebima, 2016). 

 

STAD (Student Team Achievement Division) is a common cooperative learning models to be 

used in learning. The STAD learning model is one of the easiest cooperative learning models to use 

for the teachers who are just trying to use the cooperative learning model (Asmara et al., 2022). 

However, with various developments and innovations in learning science, there are many emerging 

new learning model innovations that can be combined with cooperative learning models, Remap 

Coople (Reading-concept map-cooperative Learning) is one of them. Remap Coople is a learning 

model made by Zubaidah (Zubaidah, 2014) which in its syntax requires students to read (reading), 

then make a concept map (concept map), and the next stage is to carry out the learning process using 

cooperative learning models. In this research was used the cooperative learning model STAD, so it is 

called the Remap STAD learning model. 

 

Based on the description of the problems above, it is necessary to conduct research that applies 

the STAD REMAP learning model in an effort to improve cognitive learning outcomes of students 

taking teaching and learning strategies courses. 

  

Method 

  

The research is a Classroom Action Research (PTK) which is used with Lesson Study (LS). 

the place of implementation of this research at Sembilanbelas November Kolaka University. The 

sample used in this research was students of the biology education study program who programmed 

the biology teaching and learning strategy course, totaling 27 people, sampling using totaling 

sampling technique. This research was conducted to measure and analyze the cognitive learning 

results of students who programmed the teaching and learning strategy course with the Remap-STAD 

learning model. The research instruments used were lesson study observation sheets,  lesson plan, 

syntax implementation sheets, field notes, and student worksheet. And the instruments used to 

measure cognitive learning outcomes are description test questions with the number of items as many 

as 8 numbers both in the first cycle and the second cycle. 

 

Results 

 

Based on the results of the research that has been done, it is obtained data on cognitive learning 

outcomes in two learning cycles by biology education students at Sembilanbelas November Kolaka 

University. The data was obtained from the results of cognitive learning outcomes description tests 

at the end of each meeting of each cycle. Comparison of the average value of students' cognitive 

learning outcomes  can be seen in Figure 1. Below. 
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Figure 1. Average Cognitive Learning Outcomes in Cycle 1 and Cycle 2 

 

Based on the diagram above shows the differences in student cognitive learning results from 

the first cycle to the second cycle. Where in the first cycle showed an average cognitive learning 

outcome of 86.48 and in the second cycle showed an average of 90.52. There is a difference of 4 

points between the average cycle 1 to cycle 2. 

 

Discussion 

 

Based on the results of the research that has been done, it can be seen that there is an increase 

in the average value of cognitive learning outcomes of students who are given Remap-STAD learning 

from cycle one to cycle two. The improvement on student cognitive learning result is influenced by 

the syntax of the Remap-STAD learning model which supports the improvement of student cognitive 

(Ramadhan et al., 2017). 

 

Remap-STAD syntax begins with reading activities. Reading itself is a process of analyzing 

reading to produce an understanding by combining old information with newly obtained information 

(Ramadhan et al., 2017). Reading activities are not just gathering information but also sharpening the 

cognitive abilities of students, this is because through the reading process students process the 

information obtained and relate it to old information through cognitive processes (Retariandalas, 

2017). By reading students can add insight and with this insight become the initial capital that helps 

them understand the material to be studied more easily (Zubaidah, 2014). Based on Rohmah's 

research (Rohmah, 2013) shows that increased learning outcomes can be caused by reading. This can 

be caused because reading activities can affect student learning outcomes (Ramadhan et al., 2017). 

 

The next stage in the Remap-STAD syntax is to create a concept map. Making concept maps 

in the Remap-STAD learning model so that the knowledge gained by students in reading activities 

can be expressed in the form of concept maps so that students' understanding can be seen. Making 

this concept map can help improve student learning outcomes. Where by making a concept map can 

help develop the learning capacity of students and help to focus on the concepts that will be outlined 

in the concept map (Ferry, 2022; Hasanah et al., 2023). Concept maps can also be helpful for students 

to create more meaningful learning situations, in this case students can express the knowledge gained 

and combine it with old knowledge in the form of concept map diagrams (Setiawan et al., 2020; 

Sumiartini et al., 2019).  
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The next syntax is the application of the Student Team Achievement Division (STAD) 

cooperative learning model in the classroom. Several previous studies have stated that the teaching 

and learning process using the STAD cooperative learning model can help increase students' cognitive 

learning outcomes (Andany & Wiyogo, 2020; Pakpahan, 2019). The teaching and learning process 

carried out using the cooperative learning model encourages students to be able to communicate so 

that teamwork is established, and in the interactions carried out by team members there is an exchange 

of ideas or ideas. However, even though working in a team or group, each individual is still 

responsible for the value of each individual in the learning process. 

 

STAD cooperative learning model is a learning model in which the formation of team must 

be heterogeneous, starting from the gender aspect to the students' academic abilities. The diversity 

contained in each group can help students to help each other in this case providing support in solving 

problems faced by each group so that it can increase the learning outcomes of each team participant 

(Cahyaningrum & Abidin, 2022; Sekarini, 2022; Wulandari, 2022). In the STAD learning model it 

helps students to help each other, where students who have high academics help students who have 

low academics both in terms of motivation and material mastery (Rahman et al., 2016). 

 

Conclusion 

 

The conclusion of this research is that the Remap-STAD learning model can improve student 

cognitive learning outcomes. This can be seen from the improvement in the average score of students 

from cycle 1 and also in cycle 2. In addition to improving cognitive learning results, Remap-STAD 

can be can be implemented to improve students' thinking skills are not limited to learning outcomes.. 
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